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AUGMENTATIVE & 
ALTERNATIVE 

COMMUNICATION  
L A N G U A G E  A N D  L I T E R A C Y

COMMUNICATION

• Occurs all day, every day, in every aspect of our life

• Impacts greatly on our quality of life

• It is fundamental in literacy development and for participation in 
education; 

• And, most importantly, it is a human right (United Nations Universal 
Declaration of Human Rights 1994)

WHAT IS AAC?

• Augmentative and Alternative Communication (AAC): An area of 
specialised clinical and education practice that provides communication 
options and interventions for people with complex communication needs. 
The term augmentative in this context means supplemental or additional 
to speech. Augmentative techniques (e.g. gestures and facial expressions) 
are commonly used when communicating and interacting with others.

• The use of the term alternative acknowledges that there are some 
individuals whose speech is sufficiently impaired that they must rely 
completely on standard and special augmentative techniques, which do 
not augment speech but are alternatives to speech (Vanderheiden & 
Yoder, 1996).

(Speech Pathology Australia AAC Position Paper 2004)

AAC SYSTEM

• AAC System: An integrated group of components, including the 
symbols, aids, strategies and techniques used by individuals to enhance 
communication. The system serves to supplement any gestural, spoken 
and/or written communication abilities

(American Speech and Hearing Association, 1991)

UNAIDED AND AIDED AAC

• Unaided AAC: All techniques that do not require any physical aids 
(e.g. gesture, sign, facial expression).

• Aided AAC: Techniques where some type of physical object or 
device is used (e.g. object symbols, communication boards, books, 
wallets). Aided AAC is often divided into high technology or low/light 
technology systems.

(Speech Pathology Australia AAC Position Paper 2004)

A A C  S U C C E S S  
A N D  
A B A N D O N M E N T
W H AT  A R E  T H E  FA C TO R S ?
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SUCCESS VS
ABANDONMENT OF AAC
• Factors impacting long-term success

– Person who uses AAC system experiences success 91.76%

– Degree to which the system is valued by the user and partners as 
a means of communication 90.58%

– System serves a variety of communicative functions 89.85%

– System is used for communication, not just as a toy or therapy 
tool (Real communication) 87.20%

– Other areas:

• Appropriate device selected 

• Support for system
Johnson, et al. (2006) 

SUCCESS VS
ABANDONMENT OF AAC
• Factors leading to inappropriate abandonment:

– Communication partners believe they can understand message without 
AAC (not solving anything) - 77.75%

– Insufficient opportunities - 76.80% 

– User prefers a simpler means of communication (effort higher than 
outcome) 70.02% 

– Vocabulary does not meet individualized daily living needs 67.70%

– Other areas 

• Lack of support – training, time for programming, knowledgeable 
professionals

• Time!!!!

• Motivation Johnson, et al. (2006) 

The attitudes, beliefs and knowledge of 
communication partners are pivotal in the 

success story of Augmentative and 
Alternative Communication (AAC). The 

people around every individual with 
complex communication needs must believe 
that everyone has a right to communicate. 

(Farrall, 2014)

W H AT  D O  W E  
K N O W  A B O U T  
A A C ?

AAC IS FOR…

• Anyone with Complex Communication Needs (CCN)

• That is, anyone who has difficulties communicating with speech alone.

• ie people who are non-verbal, people who only have a limited number 
of spoken words or people whose speech is difficult to understand.

MANY PEOPLE WHO USE AAC

• Play a passive role

• Rarely initiate interaction

• Express a limited number of speech acts

• Use restricted linguistic forms

• Limited opportunities to interact with other people

(Kraat, 1985; Light, 1989; Muller and Soto, 2002)
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AAC MYTHS AND LEGENDS

• Introducing AAC will stop someone from developing speech

• Low tech before High tech

• Has a little speech so doesn’t need AAC

• Too cognitively impaired for AAC

• AAC will fix all communication difficulties

• Too young for AAC

• Doesn’t need AAC as they can express basic needs

• Symbol heirarchy

SYMBOLS

SYMBOLS

• The symbol heirarchy doesn't apply (or even really exist)!

• "Abstract and iconic symbols function the same to the early 
communicator" Romski and Sevcik, 2005

• We need to use any symbol to help the individual learn what it means 
(Porter and Burkhart, 2010)

• There is no heirarchy of aided-visual symbols; experience plays a 
significant role in learning aided visual symbols and generalising their 
useage (DaFonte, 2008)

• There is no need to limit ourselves to an AAC system with objects or 
photographs

AMOUNT OF VOCABULARY

• “WE USED TO THINK: Start with just a few (4-6) picture symbols 
and add a few more at a time, as the student [with ASD] shows that 
he or she can communicate appropriately with them usually by 
requesting

• Now we think: Really? Where is the research that defends this 
practice?

• This is certainly not how other kids learn new words and acquire 
language.”

• Professor Pat Mirenda, 2014

AMOUNT OF VOCABULARY

• For individuals to learn language, we need to provide not just a few 
picture symbols – but a wide range of symbols that represent a robust 
vocabulary that supports them to learn how to put words together, 
supports them to contribute in every situation and supports them to 
develop into an autonomous communicator.  

• This vocabulary needs to consist of a range of parts of speech – they 
need adjectives, verbs, adverbs, pronouns, prepositions, conjunctions, 
interjections, determiners and even some nouns.  Try using a well 
designed core vocabulary system or Pragmatically Organised Dynamic 
Display (PODD) 
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PREREQUISITES??

• Moving on from the candidacy model of the 70s and 80s....

• Romski & Sevcik (1988) "relationship between cognitive, communicative 
and linguistic skills is not as predictable as it might have been initially 
viewed";

• Kangas & Lloyd (1998) - summarised research that signing may be easier 
to learn than speech; individuals with "severe mental retardation" can 
learn to be expressive with symbols at a relatively early age; 

• Romski & Sevcik (2005) "some individuals with severe sensori-motor 
disabilities cannot demonstrate their cognitive abililties without a means 
by which to communicate so we cannot insist on evidence of those 
abilities before providing AAC services and supports."

AAC MYTHS AND LEGENDS -
RESOURCES
• Romski, M.A. & Sevcik, R.A. (2005). Augmentative communication and 

early intervention: Myths and realities. Infants & Young Children, 18:3, 
174 – 185.

• YAACK http://aac.unl.edu/yaack

• DynaVox Implementation Toolkit

WHAT WE KNOW ABOUT 
AAC USERS
• Communication displays and devices are often not used

• AAC users are typically responders not initiators

• Interaction patterns focus on “closed” questions, such as “What do 
you want?”

• Conversational partners control interactions (turn taking is unequal)

• Peer interaction is minimal

(Kraat, 1985; Koppenhaver & Yoder 2000)

AAC SHOULD BE:

• Used frequently, interactively and generatively to express a wide range 
of communicative intents

• Occurring during at least 80% of ongoing classroom programming (as 
speech or manual sign use is)

• Being used to mediate communication with classmates as well as 
personnel (ie teachers, support officers, therapists)

• Be designed and implemented in as time and cost effective a manner 
as possible

EVIDENCE BASED PRACTICE 
(EBP) AND DECISION MAKING

Decisions 
about 

Treatments/ 
Interventions 

High quality 
research 
evidence 

Professional 
judgment and 
data-based 

clinical decision-
making 

Values and 
preferences of 
families and 

other 
stakeholders 

Capacity of the 
delivery system 
to implement 

the intervention 
with integrity 

Source: National Autism Center (http://www.nationalautismcenter.org) and National Professional Development Center on Autism 
Spectrum Disorders

(http://autismpdc.fpg.unc.edu/content/evidence-based-practices) 

AAC EVIDENCE BASE

• American Speech & Hearing Association 
http://www.asha.org/Evidence-Maps/

• SpeechBite http://www.speechbite.com/

• EvidAAC http://www.evidaac.com/welcome.php

• Communication Matters http://www.aacknowledge.org.uk/



1/15/18

5

A GOOD COMPREHENSIVE 
AAC SYSTEM
• Has a range of language

• Supports the user to develop linguistic competency

• Can be used for aided language stimulation through the day

• Can be used to communicate through the day

• Can be used for a range of communicative functions

• Supports the user to develop communication autonomy

Communicative Functions

Professor Carole Zangari, PrAACtical AAC

SO HOW DO WE 
INTRODUCE A AC?

PA R T I C I PAT I O N  
M O D E L

SYSTEM FOR TODAY
SYSTEM FOR TOMORROW
• Participation Model (Beukelman & Mirenda, 2005)

• Initial assessment for today looking at current communication 
needs/abilities; 

• Detailed assessment for tomorrow identifying communication 
systems that will support the user in new communication 
environments into the future; 

• Follow up assessment to maintain a comprehensive system to meet 
the changing capabilities and lifestyle of the individual.
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AAC

Two sets of AAC-related decisions 
should be made from the outset: those 
aimed at “today” and those aimed at 

“tomorrow”.
Beukelman & Mirenda, 2013

C O M M U N I C AT I V E  
C O M P ET E N C E
W H AT  W E ’ R E  A I M I N G  F O R  J

COMMUNICATIVE 
COMPETENCE
• Light (1989), Light & Mcnaughton (2014)

– Linguistic Competence (mastery of the linguistic code)

– Operational Competence (access methods, on/off)

– Social Competence

– Strategic Competence (make the most of the vocab they have)

• See Kovach (2009) for an assessment based on 
this structure

LINGUISTIC COMPETENCE

• Does the user know how to select a symbol to get their message 
across?

• Does the user know how to combine symbols to get their message 
across?

• Does the AAC system have vocabulary that supports language input 
and language development?

EARLY LINGUISTIC 
COMPETENCE
• Does the user understand that they can use a symbol to 

communicate?

• Can they differentiate that symbol from other symbols?

LATER LINGUISTIC 
COMPETENCE
• Does the user understand that they can combine symbols to get a 

more complex/complete message across?

• On the Communication Matrix (Rowland, 1996) this is the language 
stage for students who are communicating at an age equivalent of 2 
years and higher.
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OPERATIONAL COMPETENCE

• Does the user know how to turn their system on and off?

• Do they know how to physically access it?

• Do they know how to change the volume?

SOCIAL COMPETENCE

• Does the user understand not just when it is appropriate to 
communicate but what it is appropriate to communicate?

• E.g. words we don’t use in at school.

• E.g. small talk

STRATEGIC COMPETENCE

• Is the user able to make the best use of the vocabulary they have in 
their system?

Y E S  A N D  N O

YES/NO

• Not all yes/no questions are created equally:

– Do you want a biscuit?

– Is the capital city of Russia Moscow?

Ahern (2012)
http://teachinglearnerswithmultipleneeds.blogspot.com

GETTING STARTED

•Prioritise questions that are:
–Natural

–Authentic

–Empowering
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– Do you want me to take you to your classroom?

– Did you like the story?

– Do you think they go together?

– Do you want to go first?

– Do you want the blue paint?

– Is this a shoe?

– Is this the letter B?

– Are you here today?

OTHER HINTS

• Don’t assume that you know what the child wants.

• Don’t use words to fill space.

– "Yes or no?  

– Do you want the ball?  

– Yes or no?  

– The ball?  

– Tell me yes or no?" 

Ahern (2012)
http://teachinglearnerswithmultipleneeds.blogspot.com

YES/NO

• Need to watch the number of yes/no questions we ask AAC users

• BUT

• Every AAC user needs to develop a good, clear Yes/No response

G O O D  P R A C T I C E  
I N  A A C

GOOD PRACTICE 
APPROACHES TO AAC
• Picture Exchange Communication System (PECS)

• Aided Language Displays (ALDs)

• Core Vocabulary

• PODD

• (Plus a few others we won’t get to today)

– Tangible Symbols for students with visual impairment and ASD

– Manual sign and gesture
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A QUICK WORD ABOUT
VISUAL SUPPORTS
• You may be using schedules, first-then boards and other visual 

supports for behaviour and self-regulation

• These are NOT for student communication, but for teacher/adult 
communication

• We don’t stop doing these (ever) but we need to recognise they 
aren’t for student communication P E C S

PICTURE EXCHANGE 
COMMUNICATION SYSTEM
• Bondy and Frost 1994

• Strong evidence base for using this with some children with ASD as a 
first AAC approach

• Teaches one communicative function in early stages - requesting

• Very structured program

• Teaches joint attention  (Yoder & Stone, 2006)

PECS

• Several systematic reviews and meta- analyses have examined PECS 
outcomes 

• Preston & Carter, 2009

• Sulzer-Azaroff, Hoffmann, Horton, Bondy, & Frost,2009

• Flippin, Reszka, & Watson, 2010

• Hart & Banda, 2010
• Tincani & Devis, 2011

• Ganz, Davis et al., 2012 

• Each has pros and cons 

From Mirenda (2014)

IMPROVEMENT RATE 
DIFFERENCES
• Calculated Improvement Rate Difference (IRD) scores from study 

data 

• The “difference or change in percent of high scores from baseline to 
intervention” (p. 67) 

• ≤.50 = small or questionable effects 

• .50 and .70 = moderate effects 

• ≥.70 = large or very large effects 

GANZ, EARLES-VOLLRATH, ET AL. (2012) 

GANZ, DAVIS ET AL. (2012) 

• 13 studies, 32 participants, ages 3-17

• Improvement Rate Differences calculated, as in previous work

• Uniquely examined the PECS Phase attained 
• § Phase 1: 1 (IRD .45) 

• § Phase 2: 2 (IRD .63) 

• § Phase 3: 8 (IRD .65) 

• § Phase 4: 2 (IRD .33)

• § Phase 5: 0 

• § Phase 6: 2 (IRD .84 – significantly better) 

From Mirenda (2014)
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GANZ, DAVIS ET AL. (2012) 

• Conclusions: 

• “PECS appears to be a promising augmentative system that...has 
moderately positive effects on functional communication skills” such 
as initiating requests 

• PECS effects on targets other than functional communication are 
“modest or uncertain” (p. 415) 

– Social skills 

– Speech development 

– Challenging behaviour

(From Mirenda, 2014)

PECS

• Some studies suggest is a good short term introduction – then move 
onto a more comprehensive system

• Often see a decrease in challenging behaviour initially and then may 
see an increase after a while as it doesn’t promote further language 
development

• Something we can implement with some students with ASD short 
term to help them understand the power of communication

A I D E D  
L A N G U A G E  
S T I M U L AT I O N

AIDED LANGUAGE 
STIMULATION
• Prospective users must be provided with frequent examples of 

interactive, generative use to acquire any semblance or 
proficiency.

• No-one would dispute the fact that it would be very difficult to 
become a fluent speaker or French, if you instructor seldom 
used French in your presence.

• Likewise, it is difficult for a nonspeaker to become a proficient 
AAC user if other people never model interactive use of their 
system during all aspects of the day.

Goossens’, Crain and Elder (1988); Goossens’ (2010) 

Porter (2004)

Input Output
Spoken language development

Spoken Language Spoken Language

Spoken Language Aided Language

Child learning aided symbols

Porter (2004)

Input Output

Child learning aided symbols

Aided Language
Spoken Language
(Sign language)

Aided Language
(Spoken Language)
(Sign language)
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AIDED LANGUAGE

It is critical for an individual to not only have 
symbols, but also to have experience with those 
symbols in a symbol rich environment / print rich 
environment. The typically developing child will have 
been exposed to oral language for approximately 
4,380 waking hours by the time he begins speaking 
at about 18 months of age.

Jane Korsten (2011) QIAT Listserv 4th April 

AIDED LANGUAGE

If someone is using a different symbol set and only 
has exposure to it two times a week, for 20 – 30 
minutes each, it will take the alternate symbol user 
84 years to have the same experience with his 
symbols that the typically developing child has with 
the spoken word in 18 months!!!

AIDED LANGUAGE

The typically developing child will demonstrate 
language competency around 9 – 12 years of 
age having been immersed in and practicing oral 
language for approximately 36,500 waking 
hours. For 9 – 12 years that child has been using 
and receiving corrective feedback while 
practicing with the spoken word.

AIDED LANGUAGE

At twice a week, 20 – 30 minutes each time, 
it will take the alternate symbol user 701 
years to have the same experience.

Jane Korsten (2011) QIAT Listserv 4th April 

AIDED LANGUAGE RESEARCH
- OUTCOMES
• Turn-taking (Beck et al., 2009) 
• Receptive vocabulary (Dada & Alant, 2009; Drager et al., 2006; Harris & 

Reichle, 2004; Romski & Sevcik, 1996) 
• 2+ word/morpheme combinations (S-V, S-V-O, S-(is)-V- ing-O (Binger & 

Light, 2007; Bruno & Trembath, 2006; Romski & Sevcik, 1996; Romski et al., 
2010) 

• Grammatical morphemes (-ing, -’s, -ed, -s) (Binger et al., 2011)
• Pragmatics, increased communication turns, semantics, receptive and 

expressive vocab increases, syntax (multi symbol turns)and morphology 
Sennott, S.C., Light, J.C. & McNaughton, D. (2016) AAC Modeling 
Intervention Research Review, Research and Practice for Persons with 
Severe Disabilities, 1 – 15 

AIDED LANGUAGE

• In evaluating any AAC system….

• If you (as a person proficient in language) cannot use a communication 
system or display throughout an interaction then how can you 
provided Aided Language Stimulation?

• If you cannot use it, is it designed well?
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C O M P R E H E N S I V E  
C O M M U N I C AT I O N  
S Y S T E M S

COMPREHENSIVE 
COMMUNICATION SYSTEMS
• WE USED TO THINK: Start with just a few (4-6) picture symbols and 

add a few more at a time, as the student with ASD shows that he or 
she can communicate appropriately with them usually by requesting 

• Now we think: Really? Where is the research that defends this 
practice? 

• This is certainly not how other kids learn new words and acquire 
language 

From Mirenda (2014)

HOW?

• Provide a comprehensive, well designed language system e.g. PODD, 
Core vocabulary, Minspeak

• The system must be able to be used all day, every day for all 
communicative functions

HOW?

• Many names, same idea 
• Aided Language Stimulation (Goossens’, Crain, & Elder, 1992) 
• Partner-augmented input and Aided Language Input (Romski & Sevcik, 

1996) 
• Natural Aided Language (Cafiero, 1998) 
• Aided Language Modeling (Drager et al., 2006)
• “Speak AAC”: Point to AAC symbols on the display as you talk, or as 

someone else talks 
• Use your finger, a small flashlight -- whatever! 
• DON’T expect the student to use the symbols (remember, you have to 

make deposits...) – but provide lots of opportunities for this to occur! 

From Mirenda (2014)

P O D D

PRAGMATICALLY ORGANISED 
DYNAMIC DISPLAYS (PODD)



1/15/18

13

PODD

• PODD is a way of organising
whole word and symbol 
vocabulary in a communication 
book or speech generating 
device to provide immersion 
and modelling for learning

PODD

• The aim of a PODD is to provide vocabulary:

– For continuous communication all the time

– For a range of messages

– Across a range of topics

– In multiple environments

• Provides some predictive language that helps early communicators be 
more successful

PODD

• PODDs can have different formats, 
depending on the individual physical, 
sensory and communication needs of the 
person who will use it

PODD FOR IPAD

C O R E  
V O C A B U L A R Y

CORE VOCABULARY

• Using common (or core) English words on an AAC display to enable a 
user to construct their own sentences

• Approach used in lots of high tech systems but not used as much in 
low tech due to difficulty of arranging vocabulary for access
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CORE VOCABULARY

• 75%-80% of the words we use daily come from a set of 350-400 
words: these are the CORE 

• “What are you eating for lunch today?” 

• “I want chicken nuggets” 

• (Text in red is core vocabulary, all in top 200)

• In many AAC systems, the only available words would be chicken 
nuggets and these are not core!! 

CORE VOCABULARY

• FRINGE VOCABULARY

• Low frequency words

• Only useful in one or two 
situations

• Often related to a specific 
topic

• CORE VOCAB

• High frequency words

• Can be combined to get you 
message across in lots of 
different situations

CORE AND FRINGE

• Over a 2-year period, 12 youth with moderate-severe ID (some with 
ASD) were provided with 35-44 lexigrams on an SGD, including 61% 
fringe and 39% core vocabulary (e.g., stop, help, more, good, wait, excuse 
me, I’m sorry) 

• BOTH types of words were learned and used, in equal proportions 
(Adamson et al., 1992) 

CORE AND FRINGE

• Including core doesn’t mean excluding fringe! 

• But -- consider a unit on plants. In his or her lifetime, how often will a 
student need to say

– stem, leaf, stamen, pistil, and flower 

• Compared to

– not, grow, tall, pretty, green, and healthy? 

PROLOQUO2GO CORE PRACTICE, PRACTICE, 
PRACTICE
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• We must provide every individual with complex communication 
needs with a communication system that enables their right to 
communicate.

• We must believe in their ability to use language and give them a 
system that enables them to develop and use language.

• If we “do not have the skills and commitment required to provide 
support for AAC system use, abandonment of the system is likely”. 

• Beukelman & Mirenda, 2013

A A C  A N D  L I T E R A C Y :  
I N  PA R T N E R S H I P  

T O  D E V E LO P  
L A N G U A G E

WHY COMBINE EMERGENT 
LITERACY & AAC?

• Need a reason to communicate – to communicate meaningful 
messages

• Opportunities for students to see their mode used interactively 
(aided language stimulation)

• Convey expectation that student can communicate

• Engagement

• Stimulate further develop of communication

• Stimulate further development of language

LEARNING

• There are no basic prerequisites to communication beyond being 
conscious. Likewise, there are no prerequisites to AAC. 

• (Augmentative Communication and

• Early Intervention. Myths and

• Realities, Romski and Sevcik 2005)

• There are no basic prerequisites to literacy.

All students need a comprehensive AAC system to interact with the 
curriculum!! 

If they don’t we need to provide ways for them to participate and at 
the same time – work towards them getting one
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PREDICTABLE CHART 
WRITING
• Interactive group writing experience based on the Structured 

Language Experience Approach (Cunningham, 1979)

• Used extensively in general education (e.g., Hall & Williams)

• Adults and children compose text together.

• Teacher scribes the story. 

Zangari & Farrall, 2014

PREDICTABLE CHART 
WRITING
• Adult chooses a topic & creates a sentence stem.

– My favorite snack is ___.
– I feel happy when ____. 
– At the beach, I like to ___.

• Using the predictable structure, children learn:
– That they can dictate their sentences.
– That they can read their sentences.
– A lot about letters, words, and conventions of print.

Zangari & Farrall, 2014

SELECTING THE LANGUAGE

• From a comprehensive AAC system!!!

• From objects

• From specific language display

• From photographs

PREDICTABLE CHART WRITING
DAY 1
• Generate the language needed for a predictable chart.

• An example predictable chart would be:
• Things we like in the garden by Room 10

– I like flowers (Nola)

– I like trees (Caitlin)

– I like grass (Cody)

– I like sprinklers (Sam)

– Etc

• Write it up on chart paper or in a Word document as each person picks 
their language for the sentence.

PREDICTABLE CHART WRITING
DAY 2
• Re-read the chart

– Point to particular words, look for certain words or letters

– Recognize own work & read it back

• Record the whole chart on a step-by-step and then have the students 
read out their line from the story (and the ones who can read can do 
their turn verbally of course)

• Focus is on students finding their name on the chart and reading their 
own line. 

PREDICTABLE CHART WRITING
DAY 3
• Re-read the chart

• Chop up the students' sentences and have them stick them back 
down. 

• For some students we are just interested to see if they go from left to 
right – the words don't have to be in the right order at all.

• Whatever order they pick, that's what you leave it as. 
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PREDICTABLE CHART WRITING
DAY 4
• Re-read the chart

• Talk about pictures you might use to illustrate each sentence/page

• Google pictures, draw them or take photos

PREDICTABLE CHART WRITING
DAY 5
• Re-read the chart

• Combine the pictures and the text to make up a book. 

• You could make the book in Clicker 6 or PowerPoint or in Keynote 
on the iPad or low tech.

• Print the book and add it to your self-selected reading resources in 
the classroom. 

READ THE STORY WITH 
AIDED LANGUAGE INPUT

S H A R E D  
R E A D I N G

SHARED READING

• Shared reading is a collaborative learning activity, based on research 
by Don Holdaway (1979), that emulates and builds from the child's 
experience with bedtime stories (Parkes, 2000)

• Can be done individually or in small groups

• Books can (and should) be read repeatedly

SHARED READING

• Rich, interaction with emergent readers over books to promote 
language development and concepts about print

• Use a framework, such as CAR, during shared reading
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SHARED READING

• In the beginning we need to teach students how we interact around 
books

• We get them interested and involved

• We model, model, model

• And THEY learn how to do it J

COMMENT, ASK, RESPOND 
(CAR)
• The CAR strategy (Notari-Syverson, Maddox, and Cole, 1999) 

encourages adults to support students during shared reading by 
‘following the car’.

CAR

• Comment on what the student is doing e.g. “Oooh, a dog” (then wait 
5 seconds) 

• Ask a question e.g. “Do you like the dog?” (then wait 5 seconds)
• Respond by adding more e.g. “I like the dog. He looks very 
friendly”.

http://www.walearning.com/products/language-is-the-key/car-strategies/

PUT THE CROWD IN THE CAR

Corinne Gandy Watson, 2008

OR THE TEEN VERSION… CROWD

• Completion

• Recall

• Open Ended

• Wh- Questions

• Distancing

Centre for Literacy & Disability Studies
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COMPLETION

• Leave a blank at the end of the sentence and the learner fills it in

• This is typically used in books with rhyme or books with repetitive 
phrases

• Example “But he was still ………” letting the child fill in the blank 
with the word “hungry”

• Completion questions help learners being to understand the 
structure of language in books

Centre for Literacy & Disability Studies

RECALL

• Questions about what happened in a portion of the book that has just 
been read

• Example “tell me what the truck did.”

Centre for Literacy & Disability Studies

OPEN-ENDED

• Questions that do not have specifically right/wrong answers

• Usually focus on the pictures in books

• E.g. “Tell me what’s happening in this picture.”

Centre for Literacy & Disability Studies

WH- QUESTIONS

• Questions that begin with what, where, when, why and how

• Typically focus on the pictures in books

• Example, “what does the man have?”

Centre for Literacy & Disability Studies

DISTANCING

• Questions that relate what is in the book to experiences outside the 
book

• Form a bridge between books and the real world

• E.g. “You saw animals when we went to the farm. What animals did 
you see at the farm?”

Centre for Literacy & Disability Studies

SHARED READING

• Appropriate at any stage for a student who is emergent
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Shared Reading: It’s all about 
the interaction

The animals in 
this story are all 
from the zoo. 
What animals 
have you seen at 
the zoo? 
[Distancing]

Just pause and 
get them to tell 
you the animal.  
They sent me a 
_____ [sentence 
completion]

What animal do 
you think it might 
be? [WH Question / 
Prediction]

Yay! A camel. Do 
you remember any 
other animals that 
were sent? [Recall]

Tell me why you 
think the puppy is 
perfect.
[Open-Ended]
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REFLECTION

• How did that feel?

• How many times do you think you should stop for your class?

• Are you going to use Post-It Notes?

LO W  T E C H  &  
H I G H  T E C H

LOW TECH & HIGH TECH

• Which one? Why? Where?

LOW TECH

• Should be around all the time as well

• Possibly more likely to be modelled more

• Waterproof

• Doesn’t need charging

• Doesn’t breakdown

• Doesn’t have voice output

HIGH TECH

• We’d like every student to leave school with a high tech system that 
they can access independently

• Gives a student a voice

• Needs more maintenance

• May present technical difficulties 

• Not suitable for every situation

B A C K  T O  A I D E D  
L A N G U A G E …
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AIDED LANGUAGE

• How much should I model?

• Do I have to say every word?

• How much modelling should I do?

• Does my modelling need a focus?

• What situations should I model in?

HOW MUCH SHOULD I 
MODEL?
• General rule of thumb is one to two more words than the student is using;

• If the student hasn’t begun using AAC at all, model one to three words.

• If the student is using 3 or 4 words but isn’t using tenses e.g. –ing then model this.

• If in doubt, ask a speech pathologist to help you set a goal.

HOW MUCH MODELLING 
SHOULD I DO?
• Goossens’ et al (1991) asked us to aim for 80% of the day – the same 

as speech.

• Aim to increase

• If you are currently modelling 30% of the day, aim to model 40% of the 
day

• Set yourself small goals as you increase familiarity with the system

WHAT SITUATIONS DO I 
MODEL IN?

HOW DO I TAKE MY AAC
EVERYWHERE?

HOW DO I PROBLEM SOLVE 
SOME OTHER SITUATIONS?
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S ET T I N G  A A C  
G O A LS  – F O R  
M Y S E L F

MY AAC GOALS

• Use of AAC in the classroom 50% of the time

• Baseline video week xx term xx

• Repeat video in week xx during term xx

MY AAC GOALS

• Week 1: Work out how to make YOUR AAC available all day, every 
day

• Week 2: Work out how to make student’s AAC available all day, every 
day

• Etc through to end of term

• Plan is cumulative – don’t drop one thing as you add another

MY AAC GOALS

• Week 1: Work out how I will wear AAC

• Week 2: How do we make student’s AAC available all day

• Week 3: How does the student initiate use of AAC?

• Week 4: Review AAC at lunchtime

MY AAC GOALS CONTINUED

• Week 5: Incorporate AAC in transitions

• Week 6: All actions via AAC

• Week 7: Incorporate AAC in shared reading

• Week 8:  All people via AAC

• Week 9: AAC on duty

• Week 10: All time words via AAC
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THINKING AHEAD

• What obstacles can you see?

• How are you going to organise systems for students who need them?

W H AT  W E  K N O W  
A B O U T  A A C

• Communication board use is frequently less 
than one might expect.

•When the communication board is used, it is 
often used primarily to provide information 
requested by the facilitator

• The range of communicative functions 
produced is typically restricted.

• Functionally non-speaking partners tend to 
assume a respondent role using primarily 
yes/no answers and other short provisions of 
information.
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• Patterns of turn taking, initiation and 
conversational control tend to be 
asymmetrical in nature ie the speaking partner 
dominates the conversational exchange.

• Speaking partners are frequently observed 
to

– Ask closed-ended questions and specific Wh-
questions

– To repeat and rephrase previous turns, often 
initiating topics without expecting a response 
from the child

• In the classroom setting, AAC users tend to 
communicate predominantly with the adults in 
the class, not their classmates

AAC SHOULD BE…..

• Used frequently, interactively and generatively 
to express a wide range of communicative 
intents

AAC SHOULD BE…..

•Occurring during at least 80% of ongoing 
classroom programming (as speech or 
manual sign use is)

AAC SHOULD BE….

• Being used to mediate communication with 
classmates as well as personnel (ie teachers, 
support officers, therapists)
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AAC SHOULD BE….

• Being designed and implemented in as time 
and cost effective a manner as possible

• We must provide every individual with 
complex communication needs with a 
communication system that enables 
their right to communicate.

• We must believe in their ability to use 
language and give them a system that 
enables them to develop and use 
language.

• If we “do not have the skills and commitment required to 
provide support for AAC system use, abandonment of the 
system is likely”. 

Beukelman & Mirenda, 2013


